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Overview



Writing is Important

Secondary teachers have the challenging task of preparing their students 
to be successful at an institution of higher education and in the workforce.



Self-Regulated Strategy Development

• Students with learning disabilities and students who 
struggle need tools to help them become proficient at 
writing. 

• SRSD is an evidenced-based practice used to teach 
students the tools they need to become successful 
writers. 



How much do you know 
about SRSD?



Self-Regulated Strategy Development

• 1/3 of high school graduates are not ready for college-level English 

composition courses (ACT, 2005). 

• Using strategies instruction to teach writing has been proven highly effective 

with students with high-incidence disabilities (Reid et al., 2013). 

• SRSD has the strongest impact on writing performance among school-age 

students of any writing intervention researched (Graham & Perin, 2007).

• SRSD has produced average effect sizes greater than 1.00 for writing 

quality (Graham et al., 2013). 



Self-Regulated Strategy Development

• SRSD is effective with a broad range of writers including struggling writers and 

secondary students with disabilities (Jacobson & Reid, 2012; Kiuhara et al., 2012; 

Mason et al., 2013; Ray & Graham, 2021; Ray et al., 2019). 

• SRSD is an Evidence-Based Practice (Baker, et al., 2009).

• 40+ Years of Research

• Over 200 Studies Supporting SRSD

• SRSD includes (Graham & Harris, 1989):

• Explicit strategy instruction

• Explicit genre instruction

• Support for self-regulation



Self-Regulated Strategy Development

Stages of Instruction



SRSD Instructional Model

SRSD Stages:

1. Develop Background 
Knowledge

2. Discuss the Strategy

3.  Model the Strategy

4. Memorize the Strategy

5. Support the Strategy

6. Independent Performance

Self-Regulation:

1. Self-instruction

2.Self-evaluation

3. Self-reinforcement

4. Goal setting

Genre Specific 
Strategy:

HIT SONGS3

TIDE2 

STACS

WINDOW

SRSD IS an explicit, 
scaffolded 
instructional 
approach 

SRSD is NOT a 
complete writing 
program 



• Read and discuss the genre

• Develop knowledge of the genre

• Analysis of exemplar writing

SRSD Stages of Instruction
Stage 1: Develop and Activate Background Knowledge



SRSD Stages of Instruction
Stage 1: Develop and Activate Background Knowledge



• Discuss students’ current writing and self-regulation abilities, attitudes, and 
beliefs about writing. 

• Emphasize the roles of effort and learning strategies to become a better 
writer.

• Introduce the genre specific strategy and graphic organizer
• Explain the purpose of the strategy 
• Discuss when to implement the strategy during the writing process
• Discussion of self-regulation strategies
• Analyze grade-appropriate exemplar essays and poorly written essays.
• Establish students’ commitment to learning strategies and acting as 

collaborative partners.

SRSD Stages of Instruction
Stage 2: Discuss the Strategy 



SRSD Stages of Instruction
Stage 2: Discuss the Strategy 



SRSD Stages of Instruction
Stage 2: Discuss the Strategy 



• Instructor verbalizes the thought process while analyzing the prompt

• Instructor models using the strategy to plan, compose, and evaluate 
an essay 

• Instructor models using self-regulation strategies

• Students help generate ideas and provide suggestions

• Students analyze and discuss strategies and instructor’s performance

SRSD Stages of Instruction
Stage 3: Model the Strategy



SRSD Stages of Instruction
Stage 3: Model the Strategy



• Students memorize
• Mnemonics

• What they mean

• Importance of each step

SRSD Stages of Instruction
Stage 4: Memorize the Strategy



• Collaborative writing and use of self-regulation strategies

• Establish challenging initial goals and gradually increase goals until 
final goals are met. 

• Gradual shift of control to the students

• Prompts, guidance, and collaboration slowly faded

• Discuss plans for maintaining strategy use and generalizing use of 
strategy to other contexts. 

SRSD Stages of Instruction
Stage 5: Support the Strategy



SRSD Stages of Instruction
Stage 5: Support the Strategy



• Students independently

• Analyze prompt

• Make a plan

• Write an essay

• Reread and revise their essay

• Students independently use writing and self-regulation strategies

• Teacher monitors and supports/enhances as needed.

• Process is repeated until students achieve mastery.

SRSD Stages of Instruction
Stage 6: Independent Performance



SRSD Stages of Instruction
Stage 6: Independent Performance



SRSD Stages of Instruction
Stage 6: Independent Performance



SRSD Stages of Instruction
Stage 6: Independent Performance



SRSD Stages of Instruction



Self-Regulated Strategy Development

Genre Strategies



SRSD Instructional Model

SRSD Stages:

1. Develop Background 
Knowledge

2. Discuss the Strategy

3.  Model the Strategy

4. Memorize the Strategy

5. Support the Strategy

6. Independent Performance

Self-Regulation:

1. Self-instruction

2.Self-evaluation

3. Self-reinforcement

4. Goal setting

Genre Specific 
Strategy:

HIT SONGS3

TIDE2 

STACS

WINDOW



The POW strategy can be used for any type of writing.

Contact Information



Genre Specific Strategies

Genre or Writing Skill Writing Strategy Source

Argumentative TREE: 

Topic, Reason, Explanation, Ending

Geres-Smith et al., 2019; 

Hoover et al., 2012; 

Mason et al., 2013; 

Straub & Vasquez, 2015

HIT SONGS3:

Hook, Introduce the topic, Thesis, State the perspective, Outlook on the 

perspective, Need examples, Give your opinion, Support your thesis, State 

the relationships between your thesis and the perspectives given in the 

prompt, Summary

Ray & Graham, 2021; 

Ray et al., 2019

DARE:

Develop topic sentence, Add supporting detail, Reject arguments from the 

other side, End

with a conclusion

Chalk et al., 2005; 

Eissa, 2009



Genre Specific Strategies

Genre or Writing Skill Writing Strategy Source

Informative / Expository TIDE2: 

Topic sentence, Important Details,

Elaborations, Ending sentence

Benedek-Wood et al., 2014

PLAN and WRITE:

Pay attention to the prompt, List main ideas, Add supporting details, 

Number your ideas

Work from your plan to develop thesis statement, Remember your 

goals, Include transition words in your paragraph, Try to use different 

kinds of sentences, Exciting/ interesting/ $100,000 words

Burke et al., 2017; 

De La Paz, 1999

IBC:

Introduction, Body, Conclusion

MacArthur & Philippakos, 

2010



Genre Specific Strategies

Genre or Writing Skill Writing Strategy Source
Narrative STACS: 

Setting, Tension, rising Action, Climax, Solution

Foxworth et al., 2017

MIND:

Main Idea, Numbered subtopics, Details

Sundeen, 2012



Genre Specific Strategies

Genre or Writing Skill Writing Strategy Source
Summary Writing WINDOW: 

Write a topic sentence, Identify important information, Number the 

pieces of identified information, Develop sentences, Organize sentences 

using transition words, Write an ending sentence

Asaro-Saddler et al., 2018; 

Saddler et al., 2019



Genre Specific Strategies

Genre or Writing Skill Writing Strategy Source
Paragraph Writing GO 4 IT . . . NOW!:

Goal statement (topic sentence), Objectives (4 of them, supporting

details), Identify a Timeline…Name topic, Order details, Wrap it up and 

restate topic

Konrad & Test, 2007



Genre Specific Strategies

Genre specific strategies help 
students:

• Develop and organize a plan 
for writing

• Write an essay that includes 
all essential genre elements

• Evaluate and revise essays



Self-Regulated Strategy Development

Self-Regulation Strategies



SRSD Instructional Model

SRSD Stages:

1. Develop Background 
Knowledge

2. Discuss the Strategy

3.  Model the Strategy

4. Memorize the Strategy

5. Support the Strategy

6. Independent Performance

Self-Regulation:

1. Self-instruction

2.Self-evaluation

3. Self-reinforcement

4. Goal setting

Genre Specific 
Strategy:

HIT SONGS3

TIDE2 

STACS

WINDOW



Self-Instructions



Self-Instructions

Did I include all 
18 parts of HIT 
SONGS3 in my 

essay?

1. Problem Definition
• “What is my purpose for writing?”

2. Focusing Attention & Planning
• “I need to make a plan.”

3. Strategy
• “ I can use HIT SONGS3 to plan my essay.”

4. Self-Evaluating & Error Correcting 
• “Have I followed all the steps? Let me check. Oops, I missed one; 

That’s okay, I can revise.”

5. Coping & Self-Control
• “Okay, I need to go slow and take my time. I can do this.”

6. Self-Reinforcement
• “Hurray! I’m done!; I’m getting better at this!”



Self-Evaluation and Goal Setting

• Self-evaluated essays 
• Graphing genre parts
• Helps students visualize 

progress
• Allows students to see 

where improvement is 
needed



Initial Goal: 
• Include 18 argumentative 

elements
Individualized Goals:

• Adding an additional example 
to support thesis

• Using different transitions at 
the beginning and within 
paragraphs

Self-Evaluation and Goal Setting



Se
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• Compliment self throughout writing process

• Celebrate hard work after completing an essay

Self-Reinforcement



Evaluating Student Writing



This essay 
included 18 out 
of the 18 
necessary 
argumentative 
genre 
elements. 

The 18 
argumentative 
genre elements 
are the parts of 
HIT SONGS3. 

Contact Information



1. Find and label the parts of HIT SONGS3  in 
Shevali’s pre and post tests. 
• Be ready to share how many argumentative 

elements (parts of HIT SONGS3) she included in 
each essay.

• The goal was to include 18 or more argumentative 
elements. 

2. Discuss the improvements Shevali made from 
pre-test to post-test.

Activity



Writing Across the Curriculum



• Writing is an important skill used to evaluate students’ learning 
(Kiuhara et al., 2009). To demonstrate knowledge, students are 
frequently asked to write paragraphs or short responses, or to 
complete written worksheets. 

• Writing is important in all content areas.

Writing Across the Curriculum



• Study with High School Students 

• Parks-Ennis, 2016

• SRSD Instruction for Summary Writing of Informational Texts in 
Social Studies

• TWA+PLANS

• Think before reading, think While reading, think After reading

• Pick goals, List ways to meet goals, And make Notes, 
Sequence notes

• Social Studies Writing Prompt

• Students were given a reading passage on content recently 
covered in the social studies classroom.

• Students were instructed to read the passage and respond to 
the question, which was designed to prompt students to 
summarize the passage, highlighting the main idea and 
important details. 

Writing in Social Studies Quality scores before and 
after instruction. 



• Brief, informal writing activity (usually around 10 min; Mason et al., 2009) that 
can be integrated in any classroom.

• Benefits: 
• Provides a nonthreatening writing opportunity that encourages students to write about a 

topic without being concerned about punctuation, spelling, and grammar (Daniel & Bizar, 
2005). 

• Promote written expression by asking students to focus on message content (Fisher & Frey, 
2012). 

• Teachers can use the activity for a variety of reasons (Benedek-Wood, Mason, 
Wood, Hoffman, & McGuire, 2014)
• assessing students’ prior knowledge or comprehension
• asking students to perform a specific skill, such as summarizing information or writing a 

persuasive response
• providing students with an opportunity to ask questions and/or express opinions and 

reactions

Quick Writes



• Study with Middle School Students 
• Benedek-Wood, Mason, Wood, Hoffman, & McGuire, 2014

• SRSD Instruction for Informative Writing in Science
• TIDE2: 

• Topic sentence, Important Details, Elaborations, Ending 

sentence

• Science Writing Prompt

• What did you learn about weather predicting methods, 
such as weather forecasting, weather technology, and 
weather maps?

Writing in Science – Quick Write

Average organizational quality 
scores across classes before 

and after instruction. 



In partners…

• Brainstorm how writing can be integrated in a 
variety of subject areas.

• Develop quick write prompts for one of the 
following subject areas. 
• Social Studies
• Science
• Math
• Art
• Music
• P.E.
• Health

Writing Across the Curriculum



Concluding Thoughts



Concluding Thoughts

Teaching secondary students writing 
and self-regulation strategies using 

SRSD can enhance the critical skill of 
writing for students with and at-risk for 

learning disabilities.



Amber B. Ray

amberray@illinois.edu

Interested in participating in a research study 
implementing SRSD for writing with your students? 

Please email Amber!

Contact Information

mailto:amberray@illinois.edu


Interested in earning your Ph.D. 
in Special Education? 

Funding is available!

Email amberray@illinois.edu for 
more information. 

University of Illinois at Urbana-
Champaign Doctor of Philosophy 
in Special Education: 
https://education.illinois.edu/sp
ed/programs-degrees/phd-sped

mailto:amberray@illinois.edu
https://education.illinois.edu/sped/programs-degrees/phd-sped




IRIS Modules
SRSD: Using Learning Strategies To Enhance Student Learning

https://iris.peabody.vanderbilt.edu/module/srs/

Improving Writing Performance: A Strategy for Writing Persuasive Essays
https://iris.peabody.vanderbilt.edu/module/pow/

Books 
Harris, K. R., Graham, S., Mason, L. H., & Friedlander, B. (2008). Powerful writing strategies for all students. 
Baltimore, MD: Brookes. 
Mason, L. H., Reid, R., & Hagaman, J. L. (2012). Building comprehension in adolescents: Powerful strategies for 
improving reading and writing in content areas. Baltimore, MD: Brookes. 

Websites
Think SRSD: www.thinksrsd.com
SRSD Online: https://srsdonline.org/
SRSD Online YouTube Channel: https://www.youtube.com/channel/UCGCIZSvbY5LfTDwBWjfzH6g/feed

SRSD Resources

https://iris.peabody.vanderbilt.edu/module/srs/
https://iris.peabody.vanderbilt.edu/module/pow/
https://www.amazon.com/Powerful-Writing-Strategies-All-Students/dp/1557667055
https://www.amazon.com/Building-Comprehension-Adolescents-Strategies-Improving/dp/1598572105
http://www.thinksrsd.com/
https://srsdonline.org/
https://www.youtube.com/channel/UCGCIZSvbY5LfTDwBWjfzH6g/feed
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